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Agenda 
 
9:00 – 9:10 Welcome, Introductions and Expected Outcomes 
 
9:10 – 10:15 Defining Close Reading and Simulation 
 
10:15 – 10:30 Break  
 
10:30 - 12:00 Text-Dependent Questions 
 
12:00 – 12:30  Lunch 
    
12:30 – 2:00 Critical Thinking Tools: 

• Critical Friends: Nancy, Sam and Fran 
• Paraphrase: Get the Gist 
• Explicate: SEEi 
• Analyze: Logic Wheel 
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Expected Outcomes: 
 
Participants will:  
 

1. Experience a close reading lesson with understanding to classroom applications 
2. Understand the close reading process and text-dependent questioning as aligned to the CCSS 
3. Embed modalities for critical thinking into close reading lessons 

 
 
Materials Packet: 
 
Participants should have: 
 

• Participant Binder – May Tab 
• Leading Literacy Change Book 
• Flash Drive 
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Common Core Shifts for English Language Arts/Literacy           
(www.achievethecore.org) 

 
 
1. Building 
knowledge through 
content-rich 
nonfiction 

 
Building knowledge through content rich non-fiction plays an essential role in 
literacy and in the Standards. In K-5, fulfilling the standards requires a 50-50 
balance between informational and literary reading. Informational reading 
primarily includes content rich non-fiction in history/social studies, science 
and the arts; the K-5 Standards strongly recommend that students build 
coherent general knowledge both within each year and across years. In 6-12, 
ELA classes place much greater attention to a specific category of 
informational text—literary nonfiction—than has been traditional. In grades 6-
12, the Standards for literacy in history/social studies, science and technical 
subjects ensure that students can independently build knowledge in these 
disciplines through reading and writing. 
 
To be clear, the Standards do require substantial attention to literature 
throughout K-12, as half of the required work in K-5 and the core of the work 
of 6-12 ELA teachers. 
 

 
2. Reading, writing 
and speaking 
grounded in 
evidence from text, 
both literary and 
informational 

 
The Standards place a premium on students writing to sources, i.e., using 
evidence from texts to present careful analyses, well-defended claims, and 
clear information. Rather than asking students questions they can answer 
solely from their prior knowledge or experience, the Standards expect students 
to answer questions that depend on their having read the text or texts with care. 
The Standards also require the cultivation of narrative writing throughout the 
grades, and in later grades a command of sequence and detail will be essential 
for effective argumentative and informational writing. 
 
Likewise, the reading standards focus on students’ ability to read carefully and 
grasp information, arguments, ideas and details based on text evidence.  
Students should be able to answer a range of text-dependent questions, 
questions in which the answers require inferences based on careful attention to 
the text. 
 

 
3. Regular practice 
with complex text 
and its academic 
language 

 
Rather than focusing solely on the skills of reading and writing, the Standards 
highlight the growing complexity of the texts students must read to be ready 
for the demands of college and careers. The Standards build a staircase of text 
complexity so that all students are ready for the demands of college- and 
career-level reading no later than the end of high school. Closely related to text 
complexity—and inextricably connected to reading comprehension—is a focus 
on academic vocabulary: words that appear in a  variety of content areas (such 
as ignite and commit). 
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            Sonrisas 
 
           I live in a doorway  
           between two rooms. I hear  
           quiet clicks, cups of black  
          coffee, click, click like facts  

5                 budgets, tenure, curriculum,  
           from careful women in crisp beige  
           suits, quick beige smiles  
           that seldom sneak into their eyes.  
  
           I peek  

10       in the other room señoras  
           in faded dresses stir sweet  
          milk coffee, laughter whirls  
           with steam from fresh tamales  
                      sh, sh, mucho ruido,  

15      they scold one another,  
           press their lips, trap smiles  
           in their dark, Mexican eyes.  
  
           Pat Mora, 1986 
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A Guide to Creating Text-Dependent Questions 
For Close Analytic Reading 

(from www.achievethecore.org) 
 
Text-Dependent Questions: What Are They? 
The Common Core State Standards for reading strongly focus on students gathering evidence, 
knowledge, and insight from what they read.  Indeed, eighty to ninety percent of the Reading Standards 
in each grade require text-dependent analysis; accordingly, aligned curriculum materials should have a 
similar percentage of text-dependent questions.  
 
As the name suggests, a text-dependent question specifically asks a question that can only be answered 
by referring explicitly back to the text being read.  It does not rely on any particular background 
information extraneous to the text nor depend on students having other experiences or knowledge; 
instead it privileges the text itself and what students can extract from what is before them.   
 
For example, in a close analytic reading of Lincoln’s “Gettysburg Address,” the following would not be 
text-dependent questions: 
 

 Why did the North fight the Civil War? 
 Have you ever been to a funeral or grave site? 
 Lincoln says that the nation is dedicated to the proposition that “all men are created equal.” 

Why is equality an important value to promote? 
 
The overarching problem with these questions is that they require no familiarity at all with Lincoln’s 
speech in order to answer them. Responding to these sorts of questions instead requires students to go 
outside the text. Such questions can be tempting to ask because they are likely to get students talking, 
but they take students away from considering the actual point Lincoln is making.  They seek to elicit a 
personal or general response that relies on individual experience and opinion, and answering them will 
not move students closer to understanding the text of the “Gettysburg Address.”  
 
Good text-dependent questions will often linger over specific phrases and sentences to ensure careful 
comprehension of the text—they help students see something worthwhile that they would not have seen 
on a more cursory reading.  Typical text-dependent questions ask students to perform one or more of the 
following tasks:  
 
 Analyze paragraphs on a sentence-by-sentence basis and sentences on a word-by-word basis to 

determine the role played by individual paragraphs, sentences, phrases, or words 
 Investigate how meaning can be altered by changing key words and why an author may have 

chosen one word over another 
 Probe each argument in persuasive text, each idea in informational text, each key detail in 

literary text, and observe how these build to a whole 
 Examine how shifts in the direction of an argument or explanation are achieved and the impact 

of those shifts 
 Question why authors choose to begin and end when they do 
 Note and assess patterns of writing and what they achieve 
 Consider what the text leaves uncertain or unstated 

 



Connecticut Literacy Leadership Training Series 
 

Participant Handouts                 Page 8 
www.HILLforLiteracy.org 

Creating Text-Dependent Questions for Close Analytic Reading of Texts 
An effective set of text-dependent questions delves systematically into a text to guide students toward 
extracting the key meanings or ideas found there.  They typically begin by exploring specific words, 
details, and arguments, and then move on to examine the impact of those specifics on the text as a 
whole.  Along the way, they target academic vocabulary and specific sentence structures as critical focus 
points for gaining comprehension.   
While there is no set process for generating a complete and coherent body of text-dependent questions 
for a text, the following process is a good guide that can serve to generate a core series of questions for 
close reading of any given text.   
 
Step One: Identify the Core Understandings and Key Ideas of the Text 
As in any good reverse engineering or “backwards design” process, teachers should start by identifying 
the key insights they want students to understand from the text—keeping one eye on the major points 
being made is crucial for fashioning an overarching set of successful questions and critical for creating 
an appropriate culminating assignment.  
 
Step Two: Start Small to Build Confidence 
The opening questions should be ones that help orient students to the text and be sufficiently specific 
enough for them to answer so that they gain confidence to tackle more difficult questions later on.  
 
Step Three: Target Vocabulary and Text Structure 
Locate key text structures and the most powerful academic words in the text that are connected to the 
key ideas and understandings, and craft questions that illuminate these connections.   
 
Step Four: Tackle Tough Sections Head-on 
Find the sections of the text that will present the greatest difficulty and craft questions that support 
students in mastering these sections (these could be sections with difficult syntax, particularly dense 
information, and tricky transitions or places that offer a variety of possible inferences). 
 
Step Five: Create Coherent Sequences of Text-dependent Questions  
The sequence of questions should not be random but should build toward more coherent understanding 
and analysis to ensure that students learn to stay focused on the text to bring them to a gradual 
understanding of its meaning. 
 
Step Six: Identify the Standards That Are Being Addressed 
Take stock of what standards are being addressed in the series of questions and decide if any other 
standards are suited to being a focus for this text (forming additional questions that exercise those 
standards). 
 
Step Seven: Create the Culminating Assessment 
Develop a culminating activity around the key ideas or understandings identified earlier that (a) reflects 
mastery of one or more of the standards (b) involves writing, and (c) is structured to be completed by 
students independently.  
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Easy TDQ Checklist 
 

1. Does the question have a text-based focus?  
� Is there a particular word, phrase, sentence, or paragraph that is the focus? 
� Is there a connection between two parts of the text that is the focus? 

 
2. Does the question push a student to make an inference? Y/N 

If YES, what questioning language does it use? 
� Determine 
� Summarize 
� Analyze 
� Assess 
� Integrate 
� Delineate 
� Evaluate 
� Interpret 
� Other _________________________________ 
 

3. Does the question require a text-based answer that is: 
� Focused 
� Specific 
� Explicit 

 
 

1. Does the question have a text-based focus?  
� Is there a particular word, phrase, sentence, or paragraph that is the focus? 
� Is there a connection between two parts of the text that is the focus? 

 
2. Does the question push a student to make an inference? Y/N 

If YES, what questioning language does it use? 
� Determine 
� Summarize 
� Analyze 
� Assess 
� Integrate 
� Delineate 
� Evaluate 
� Interpret 
� Other _________________________________ 
 

3. Does the question require a text-based answer that is: 
� Focused 
� Specific 
� Explicit 
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14 Cows for America  
in collaboration with Wilson Kimeli Naiyomah, by Carmen Agra Deedy. 

 
1. The remote village waits for a story to be told. 

News travels slowly to this corner of Kenya. 
As Kimeli nears his village, 

he watches a herd of bull giraffes 
cross the open grassland. He smiles. 

He has been away a long time. 
 

2. A girl sitting under a guava tree sees him first 
and cries out to others. The children run to him 

with the speed and grace of cheetahs. 
He greets them with a gentle touch on the head 

a warrior’s blessing. 
 

3. The rest of the tribe soon surrounds Kimeli. 
These are his people. 
These are the Maasai. 

 
4. Once they were feared warriors. 

Now they live peaceably as nomadic cattle herders. 
They treat their cows as kindly as they do their children. 

 
They sing to them. 

They give them names. 
They shelter the young ones in their homes. 

Without the herd, the tribe might starve. 
 

To the Maasai, the cow is life. 
 

5. “Supa. Hello,” Kimeli hears again and again. Everyone wants to greet him. 
His eyes find his mother across the enkang, the ring of huts with their roofs 

of sun-baked dung. She spreads her arms and calls to him. 
“Aakua. Welcome, my son.” 

Kimeli sighs. 
He is home. 

 
6. This is sweeter and sadder because 

he cannot stay. He must return to the faraway 
country where he is learning to be a doctor. 

 
He thinks of New York then. 
He remembers September. 

 
7. A child asks if he has brought any stories. 

Kimeli nods. 
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He has brought with him one story. 

It has burned a hole in his heart. 
 

8. But first he must speak with the elders. 
 

9. Later, in a tradition as old as the Maasai, the rest of the tribe 
gathers under an acacia tree to hear the story. 

 
There is a terrible stillness in the air as the tale unfolds. 

With growing disbelief, men, women, and children listen. 
 

Buildings so tall they can touch the sky? 
Fires so hot they can melt iron? 

Smoke and dust so thick they can block out the sky? 
 

10. The story ends. 
More than three thousand souls are lost. 

A great silence falls over the Maasai. 
 

Kimeli waits. 
He knows his people. 

 
They are fierce when provoked, 

but easily moved to kindness 
when they hear of suffering or injustice. 

 
11. At last, an elder speaks. 

He is shaken, but above all, he is sad. 
“What can we do for these poor people?” 

 
Nearby, a cow lows. 

Heads turn toward the herd. 
 

“To the Maasai,” Kimeli says softly, 
“the cow is life.” 

 
12. Turning to the elders, 

Kimeli offers his only cow, Enkarus. 
He asks for their blessing. 

They give it gladly. 
But they want to offer something more. 

 
13. The tribe sends word to the United States Embassy in Nairobi. 

In response, the embassy sends a diplomat. 
 

His jeeps jounces along the dusty, rugged roads. 
He is hot and tired. He thinks he is going to meet 
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with Maasai elders. He cannot be more wrong. 
 

As the jeep nears the edge of the village the man sits up. 
Clearly this is no ordinary diplomatic visit. 

 
This is… 

 
14. …a ceremony. 

 
Hundreds of Maasai greet the American 

in full tribal splendor. At the sight of 
the brilliant blood-red tunics 

and spectacular beaded collars, 
he can only marvel. 

 
15. It is a day of sacred ritual. 

 
Young warriors dance, 

Leaping into the air like fish from a stream. 
Women sing mournful songs. 

Children fill their bellies with milk. 
Speeches are exchanged. 

 
And now it is time. 

 
16. Kimeli and his people gather on a sacred knoll, far from the village. 

The only sound is a gently chiming of cowbells. 
 

The elders chant a blessing in Maa 
as the Maasai people of Kenya present… 

 
17. …fourteen cows for America. 

 
18. Because there is no nation so powerful it cannot be wounded, 

nor a people so small they cannot offer mighty comfort. 
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Get the Gist 
 
Objective: 
The students will identify the main ideas of a paragraph. 
 
Materials: 

• Paragraph 
• Simple text with multiple paragraphs 
• Basal reader, novel, trade book and or content area textbook 

 
 
Teaching Practice that Promotes Reading: 
This lesson may take approximately two to three 30-minute sessions.  This strategy works with both 
narrative and expository text.  Assign students partners.  Select material that is at independent level for 
the more advanced partner and at instructional level for the second partner.  Give each student a copy of 
the reading selection.  Get the Gist uses a scaffold to help students determine the most important 
information in a paragraph.  The students’ job is to try to form a main idea statement in 10 words or less.  
This is not a formula but rather a scaffold for the struggling reader. 
 

1. A main idea statement is made up of two parts: 
• The most important who or what in the paragraph (the main person, place or thing). 
• The most important information about the who or what. 

2. The first reader reads and identifies the main idea for each paragraph on a page. 
3. After each paragraph, students identify the main idea by identifying who or what the paragraph is 

mostly about.  No matter how many words describes the who or what, the who or what counts as 
one word. 

4. Next, students identify the most important thing about that who or what.  Students try to get this 
information in nine words or less. 

5. Finally, these two pieces of information are put together in a statement using 10 words or less.  
The statement is the main idea.  If the main idea statement is more than 10 words, the students 
try to shrink down the information.  If a statement cannot be shrunk down to 10 words or less, 
the students move on to the next paragraph. 

6. The second reader reads the next page, identifying the main idea for each paragraph on the page 
by following the same steps. 
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GET THE GIST 
MAIN IDEA STATEMENT 

1 Name the who or what (the main person, 
place or thing) 

2 Tell the most important thing about the 
who or what 

3 Say the main idea in 10 words or less 

GET THE GIST 
MAIN IDEA STATEMENT 

1 Name the who or what (the main person, 
place or thing) 

2 Tell the most important thing about the 
who or what 

3 Say the main idea in 10 words or less 
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Explication Worksheet for A Story, A Story by Gail E. Haley 

SEEI: State, Elaborate, Exemplify, Illustrate 

The text is about… 

 

 

 

 

In other words… 

 

 

 

 

For example… 

 

 

 

 

To give you an analogy… 
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Explication Worksheet for I Pledge Allegiance by Bill Martin Jr. and 
Michael Sampson 

SEEI: State, Elaborate, Exemplify, Illustrate 

The text is about… 

 

 

 

 

In other words… 

 

 

 

 

For example… 

 

 

 

 

To give you an analogy… 
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Analysis: Parts of our Thinking Worksheet 

Purpose of the Thinking: 

 

 

State the Question: 

 

 

Gather the information: 

Watch your Inferences: 

Check your Assumptions: 

 

 

Clarify your Concepts: 

 

 

Understand your Point of View: 

 

Think through the Implications: 
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7 Worst International Aid Ideas 
http://matadornetwork.com/change/7-worst-international-aid-ideas/ retrieved on October 15, 2013 
Maybe their hearts were in the right place. Maybe not. Either way, these are solid contenders for the 
title of “worst attempts at helping others since colonialism.” 
 
1. One million t-shirts for Africa 
Foreign aid circles employ the cynical acronym SWEDOW (stuff we don’t want) to describe initiatives 
like Jason Sadler’s 1 Million T-Shirts project. Sadler had admittedly never been to Africa, and had never 
worked in an aid or development environment before. But he cared a great deal, and came up with the 
idea to send a million free shirts to Africa in order to help the people there. 

Like some sort of lightning rod for the combined venom of the humanitarian aid world, Jason found 
himself pilloried across the web in a matter of weeks. Everyone from armchair bloggers to senior 
economists spat fire on his dream until it eventually ground to a halt. In July 2010, Jason threw in the 
towel and abandoned his scheme. And somewhere in Africa, an economy sighed in relief. 

Why was the idea so bad? 

 
Image cia PDX Reader 

Firstly, it’s debatable whether there is actually a need for T-shirts in Africa. There is practically nowhere 
that people who want shirts are unable to afford them. Wanting to donate them is a classic case of 
having something you want to donate and assuming it is needed. Just because you have a really large 
hammer does not mean that everything in the world is a nail. 

Secondly, dumping a million free shirts is inefficient. What it would cost to pack them, ship them, and 
transport them overland to wherever it is they are meant to go would cost close to the manufacturing 
cost of the shirts in the first place. That’s just incredibly wasteful. If you wanted to get people shirts, it 
would be far more cost effective to simply commission their manufacture locally, creating a stimulus to 
the local textile economy in the process. 

Which brings us to the third critique of free stuff. When people in the target community already have an 
economy functioning in part on the sale and repair of the stuff you want to donate (shirts in this 
instance), then dumping a million of them free is the economic equivalent of an atom bomb. Why buy a 
shirt anymore when you can get a five-year supply for free? Why get yours repaired when you can 
simply toss it and get another? And in the process everyone who once sold shirts or practiced tailoring 
finds themselves unemployed and unable to provide money for themselves or their families to buy 
anything. 

http://matadornetwork.com/change/7-worst-international-aid-ideas/
http://1millionshirts.org/
http://pdxreader.com/?p=194
http://matadornetwork.com/change/7-worst-international-aid-ideas/one-million/�
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Except shirts. Because those are now free. 

And before you think dumping free shirts is the sin of an uneducated maverick, Jason’s poor logic was 
subsequently repeated by World Vision, in accepting 100,000 NFL shirts to dump on some poor, 
shirtless village in Africa. 
 
Read more at http://matadornetwork.com/change/7-worst-international-aid-ideas/#Sr83reHLiJIPO3Mk.99 
 

Bad Charity? (All I Got Was This Lousy T-Shirt!) 
http://content.time.com/time/world/article/0,8599,1987628,00.html retrieved on October 15, 2013 

By Nick Wadhams / Nairobi Wednesday, May 12, 2010 

 
Spencer Platt / Getty Images 
A Masai teen in Kisaju, Kenya, wears a T-shirt featuring soccer player Didier Drogba. Donations of used clothes can have an adverse effect 
on fragile economies 

In the history of foreign aid, it looked pretty harmless: a young Florida businessman decided to collect a 
million shirts and send them to poor people in Africa. Jason Sadler just wanted to help. He thought he'd 
start with all the leftover T-shirts from his advertising company, I Wear Your Shirt. But judging by the 
response Sadler got from a group of foreign aid bloggers, you'd think he wanted to toss squirrels into 
wood chippers or steal lunch boxes from fourth-graders. 

"I have thick skin, I don't mind, but it's just the way they responded — it was just, 'You're an idiot, here's 
another stupid idea, I hope this fails,' " Sadler, 27, tells TIME. "It really was offensive because all I'm 
trying to do is trying to make something good happen and motivate people to get off their butts, get off 
the couch and do something to help." 

Little did Sadler know he had stumbled into a debate that is raging in the aid world about the best and 
worst ways to deliver charity, or whether to give at all. He crashed up against a rather simple theory that 
returned to prominence after aid failures following the 2004 Asian tsunami and 2010 Haiti earthquake: 
wanting to do something to help is no excuse for not knowing the consequences of what you're doing. 

Sadler has never visited Africa or worked on a foreign aid project. To his critics, his pitch seemed naive 
with its exhortation, "Share the wealth, share your shirts — we're going to change the world." Millions 
of Africans who have no trouble getting shirts, and who never asked Sadler for a handout, might object 
to the idea that giving them more clothes will change the world. Stung from watching people donate old, 

http://aidwatchers.com/2011/02/in-zambia-pittsburgh-won/
http://matadornetwork.com/change/7-worst-international-aid-ideas/#Sr83reHLiJIPO3Mk.99
http://content.time.com/time/world/article/0,8599,1987628,00.html
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useless stuff after the tsunami and earthquake, aid workers bristled. "I'm sorry to be so unkind to 
someone who has good intentions, but you don't get a get-home-free card just for having good 
intentions. You have to do things that make sense," says William Easterly, an author and New York 
University economics professor who is a leading critic of bad aid. "If a surgeon is about to operate on 
me, I'm not all that interested in whether he has good intentions. I hope he doesn't have evil intentions, 
but I'm much more interested in whether he knows what he's doing. People have a double standard about 
aid." 

But why gang up on a guy who just wants to help clothe people in Africa? First, because it's not that 
hard to get shirts in Africa. Flooding the market with free goods could bankrupt the people who already 
sell them. Donating clothing is a sensitive topic in Africa because many countries' textile industries 
collapsed under the weight of secondhand-clothing imports that were introduced in the 1970s and '80s. 
"First you have destroyed these villages' ability to be industrious and produce cotton products, and then 
you're saying, 'Can I give you a T-shirt?' and celebrating about it?" says James Shikwati, director of the 
Nairobi-based Inter Region Economic Network, a think tank. "It's really like offering poison coated with 
sugar." 

People looking to help the poor often think so-called goods-in-kind donations are a way to help, Easterly 
says. They're certainly an easy way to inspire potential donors. There was the boy in Grand Rapids, 
Mich., who collected 10,000 teddy bears for Haiti's earthquake victims. Soles4Souls.com is sending 
shoes. The list goes on: old soap from hotel rooms, underwear, baby formula, even Spam (the pork 
product, not junk e-mail). "Years — decades — of calm, reasoned discussion do not seem to have 
worked," an aid worker who blogs under the name Tales from the Hood told TIME by e-mail. "People 
are still collecting shoes, socks, underwear ... T-shirts ... somehow under the delusion that it is helpful. 
Sometimes loud shouting down is the only thing that gets heard." Then there's the matter of cost. Money 
spent shipping teddy bears to kids might be better spent providing for more pressing needs. The same 
goes for T-shirts. 

Sadler says he never planned to dump a million shirts on the market at once. With his two partners, 
HELP International and WaterIsLife.com, he wanted to send a few thousand shirts at a time to 
orphanages in Kenya and Uganda that asked for them. Widows would sell the shirts and make a little 
money. "We're looking at bringing in several thousand shirts and it being a yearlong process of 
distribution," says Ken Surritte, founder of WaterIsLife.com. "The goal is not to hurt the economy in 
these areas but to be an asset and to be a blessing to these people that otherwise wouldn't have jobs." 

Sadler has proven flexible: he says he is listening to his critics and no longer plans to send the shirts to 
Africa. He says he will find another way to use the T-shirts he collects, possibly for disaster relief, 
giving them to homeless shelters or using them to create other goods. He says any profits would then 
"go back to the company's goal of helping foster sustainability." And judging by the response on the 
Web, he's getting a lot of donations. "I've since listened to a lot of these people," he says. "I want to 
change this thing into something that's better, that's more helpful and that listens to the people that have 
the experience that I don't have." 

There are some critics who argue that all foreign aid — whether from individuals or nonprofits or 
governments — is keeping Africa back. A vast body of research shows that foreign aid has done little to 
spur economic growth in Africa — and may have actually slowed it down. "The long-term solution is 
not aid. It may seem cruel that aid should stop, but really it should," says Rasna Warah, a Kenyan 
newspaper columnist and editor of the anthology Missionaries, Mercenaries and Misfits, a call to arms 
against aid. "Africa is the greatest dumping ground on the planet. Everything is dumped here. The sad 
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part is that African governments don't say no — in fact, they say, 'Please send us more.' They're 
abdicating responsibility for their own citizens." 

Read more: http://content.time.com/time/world/article/0,8599,1987628,00.html#ixzz2hodDj2qt 

http://content.time.com/time/world/article/0,8599,1987628,00.html#ixzz2hodDj2qt
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